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Inclusive Excellence 
Adapted from the groundbreaking work on Inclusive Excellence by the American Association College & University and the University of 
Denver1  
 
What is Inclusive Excellence? 
As declared by the Association of American Colleges & Universities (AAC&U), making excellence inclusive is the 
guiding principle for access, student success, and high-quality learning. It is designed to help colleges and universities 
integrate diversity, equity, and educational quality efforts into their missions and college operations. 
 
How does Inclusive Excellence work? 
The AAC&U calls for colleges and universities to implement Inclusive Excellence by considering diversity, inclusion, 
and equity as critical to the wellbeing of its core work. Making excellence inclusive is thus an active process through 
which colleges and universities achieve excellence by consciously merging the values of diversity, inclusiveness, and 
equity with learning and teaching activities, student development, operational functions, and engagement in local and 
global communities. We become immersed in excellence when we embrace the idea that our strength lies in all of us, 
together. 
 
Inclusive Excellence is not an initiative but a comprehensive approach that requires a reexamination of every aspect of 
the college, as well as implementing Inclusive Excellence practices into every aspect of the college. The goal is to 
make a habit of Inclusive Excellence at the very core of the college’s work! 
 
When Inclusive Excellence is sought, a college’s success becomes dependent on how well it values, engages, and 
includes the rich diversity of students, staff, faculty, administrators, and the diverse communities it serves. 
 
Why Inclusive Excellence? 
A high-quality education should be the standard of excellence for all students. The action of making excellence 
inclusive requires that we uncover inequities in student success, identify effective educational practices for all students, 
and build such practices organically for sustained college change. 
 
Working definitions of Inclusive Excellence 
Diversity, inclusion, and equity - core principles 
AAC&U endeavors to develop “equity-minded practitioners” who are willing to engage in the necessary, and 
sometimes difficult, conversations and decision-making that can lead to transformational change for student learning 
and achievement. 
 
Diversity 
We must move beyond individual differences (e.g., personality, learning styles, and life experiences) and group/social 
differences (e.g., race/ethnicity, class, gender, sexual orientation, country of origin, and ability, as well as cultural, 
political, religious, or other affiliations). 
 
Inclusion 
The active, intentional, and ongoing engagement with diversity towards a conscious empathetic response to all 
individuals in the curriculum, in the co-curriculum, and in the diverse communities (intellectual, social, cultural, 
geographical) with which individuals might connect in ways that increase self-awareness, content knowledge, cognitive 
complexity, and understanding of the multifaceted ways individuals interact within systems and organizations. 
 
 

                                                   
1 “Making Excellence Inclusive.” Association of American Colleges & Universities, accessed April 17, 2018.  
https://www.aacu.org/making-excellence-inclusive 
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Equity 
The creation of opportunities for historically underrepresented populations to have equal access to and participate in 
educational programs that are capable of closing the achievement gaps in student success and completion. 
 
Equity-mindedness 
A demonstrated awareness of, and willingness to address, equity issues among all employees and student populations. 
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Equity & Student Success at Shoreline 
 
Examining opportunity gaps at Shoreline 
Adapted from Muthén, L.K., and Muthén, B.O. Redefining Historically Underserved Students in the CSU: Moving Beyond Race and Economic Status to Close 
Equity Gaps. 2017. Retrieved from http://dashboard.csuprojects.org/rethinkingthegap/Historically-Underserved-Student-Factor-Model.pdf 
 
Ten years ago, the president of the Educational Testing Service remarked to a room full of higher education leaders 
that, “community colleges have been called the ‘last, best hope’ for closing the opportunity gap for racially, 
ethnically, and economically disadvantaged students.” (Landgraf, 2007).2 Today, we include an even broader and more 
diverse group of students who see community colleges as their best choice, not their last choice, in order to achieve 
their educational and personal goals. 
 
Over the past few years, Shoreline has been examining what we need to do in order to achieve our preferred 
future.  Using indicators from a 2017 research study conducted by California State University regarding equity and 
college completion, we examined our own data against those same variables to get a greater sense of our student 
population in regards to opportunity and equity.   
 
What we found was revealing: More than 21% of Shoreline students are the first in their family to attend college. 
From California State University’s study, it was revealed that, “negotiating the college environment can be difficult 
and these students are often far less familiar with the deadlines and requirements needed to move through their 
college experience.” Many Shoreline students have to work while in college, often at more than one job. This can 
impact how much time and energy they are able to dedicate to navigating college. 
 
Approximately 46% percent of students enroll in at least one ‘pre-college’ level course, which reveals a significant 
impact upon the length of student completion of degrees. Approximately 18% of our students identify as members of 
communities that are under-represented. Obstacles to access for students presents an array of consequences, 
influencing the length of time in which degrees may be earned. 
 
In spite of the challenges at Shoreline, we are focused on removing barriers for our students at the college that 
eradicate the opportunity gap. Until historically under-represented, first-generation and low-income 
students experience equitable outcomes at Shoreline, our ambitious college completion goals cannot be realized.  As a 
college, we are embarking on a process that leads to results that positively transforms the student experience. 
 
We have a goal of working with our college community to implement strategies towards examining inequity and 
developing a plan forward towards a stronger future for our students. Through studying our own college, we can 
identify ways that existing policies and practices inadvertently create or perpetuate inequity. We are asking faculty, 
staff, and college leaders to begin the process of engaging in inquiry with a goal of rethinking/re-examining our own 
practices and mindsets to close equity and opportunity gaps. 
 
  

                                                   
2 Landgraf, Kurt. Conference: Community Colleges May Be Best Hope to Close Achievement Gap. Accessed April 18, 2018. 
http://diverseeducation.com/article/7428/  
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Opportunity Gap 
 

What is the opportunity gap? 
Closely related to achievement gap and learning gap, the term opportunity gap refers to the ways in which race, 
ethnicity, socioeconomic status, English proficiency, community wealth, familial situations, or other factors contribute 
to (or perpetuate) lower educational aspirations, achievement, and attainment for certain groups of students. 
https://www.youtube.com/watch?v=qat_3FWpZeQ&feature=youtu.be  
 
What are some contributing factors? 
Adapted from: Glossary of Education Reform. (2018) Retrieved from https://www.edglossary.org/opportunity- 
 
Opportunity gaps can take a wide variety of forms—too many to comprehensively describe here. The following 
information offers us the use of relevant data, however care should be taken to assess the situation of each individual. 
The following, however, are a few representative factors that can contribute to opportunity gaps: 
 
• Students from lower-income households may not have the financial resources that give students from higher-

income households an advantage when it comes to performing well in school, scoring high on standardized tests, 
and aspiring or achieving success in college. Poor nutrition, health problems resulting from a lack of healthcare, 
or an inability to pay for preschool education, tutoring, test-preparation services, and/or college tuition (in 
addition to a fear of taking on student-loan debt) may all contribute to lower educational achievement and 
attainment. 

• Historically underrepresented students may be subject to prejudice or bias that denies them equal and equitable 
access to learning opportunities. For example, students of color tend to be disproportionately represented in 
lower-level courses and special-education programs, and their academic achievement, graduation rates, and 
college-enrollment rates are typically lower than those of their white peers. 

• Students raised by parents who have not earned a college degree or who may not value postsecondary education 
may lack the familial encouragement and support available to other students. These students may not be 
encouraged to take college-preparatory courses, for example, or their parents may struggle with the complexities 
of navigating the college-admissions and financial-aid process. 

• Students raised in a non-English speaking family or culture could experience limited educational opportunities if 
their acquisition of English proficiency, fluency, and literacy is delayed. If courses are taught exclusively in 
English, if educational materials are printed in English, or enriching educational programs are conducted in 
English or require English fluency, students who are learning or struggling with English may be denied full 
participation in these opportunities. 

• Economically disadvantaged schools and communities may suffer from less-effective teaching, overcrowded 
schools, dilapidated facilities, and inadequate educational resources, programs, and opportunities—all of which 
can contribute to lower educational performance or attainment. 

• Small schools located in geographically isolated rural areas may not be able to offer the same diversity of 
educational opportunities—such as multiple world-language courses or co-curricular programs like science fairs, 
debate competitions, robotics clubs, or theatrical performances —that are available to students in larger schools. 
Rural students may also have less access to libraries, cultural institutions, museums, internships, and other 
learning opportunities because they do not exist, are too far away, or there is no free or low-cost public 
transportation. 

• A lack of internet connectivity, computers, and new learning technologies in rural schools, inner-city schools, 
and lower-income communities can place students at a disadvantage when it comes to acquiring technological 
skills, taking computer-based tests, or accessing knowledge and learning opportunities online. 
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